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WHO - WHY - HOW - WHAT



Introduction

Simon Sinek introduced us to the Golden
Circle - where we always start with Why.

Porotaka Pounamu

-
We have Te Pounamu Porotaka - the Pounamu A, S )
Circle - where we always start with Who. ¥ B

Te Pounamu Porotaka starts with WHO, with people,
because, according to the whakatauki that asks what is the
most important thing in the world, it is people.

We care about and for other people. Love them as we love
ourselves. Our WHO is also the Land - Papatuanuku - our
Mother Earth. We cannot have people without land. Without
Mother Earth we cannot live, so we love Papatuanuku as we
love our own mother - caring about her, caring for her.
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The WHO In Te Ao Maori the land is our mother.
g " . - The Land
In Te Ao Maori the most important thing is people. Papatianuku - Mother Earth is the source of all good things. Al things
ara born from her and nurtured by her, inchuding humankind,
The Paeaple
He aha te mea nul o te ao Without her we do nat begin, Without her love and nurture, we do not
He tangata, he tangata, he tangata survive.
What s tha most important thing in the world? These Ideas inform the concept of tirangawaswae — a place to stand,
It is the paople, it is the people, it is the peopla. where we feel especially empowered and connected - our homa,

In our school, we re-vision ‘people' as tamariki - children.

Our Children:
*Our children” - the young who will inhesit the workd and its challenges. Whataver actions we take today will shape the environmant, society, and
opportunities for the children of tomormow. Our legacy miust be one that equips our children with the tools, values, and environment they need to thrive,

Qur Land:

"Our land® encompassas many aspects. In referring to the physical land, its resources, and the environmant, it convays a sense of ownership,
responsibility, and connection to the earth and its well-being,

We have a duty of care as Kaitiaki to care for and protect our natural environment, ensuring its well-being and sustainability for future generations.

*Cur land” also signifies our community and our nation - our cultural, communal, and national identity, It encompasses the customs, traditions, and
values we want to preserve and pass down.

For Qur Future:
*Qur children; our land; for our future® is a call of hope and a call lo action,

It calls us to recognise the connections between the present and the future, It urges us to be kaltiakl - living our HOPE values of Help One Person
Everyday; Heip Qur Planet Everyday, and Help Our Pacific Everyday to ensure a better world for gur children and future generations,

Love Unconditionally Be Patient Be Present Be Fun Expect the Best
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Our Children - Our Land - Our Future
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The WHY

Love, Learn, Lead:
QOurself, Others, and Our World
We Love fo Leamn, so we can Learn to Lead, 0 we can Lead with Love,

Qurself:
The only person we can change is oursalves - 56 " our Love, Learn,
and Lead journey, we always start with ourselves,

Others:

Owur actions influence others, starting with our families and our
classrooms, Our Love, Learn Lead values can inspire others to make
thelr own changes take responsibility for their wellbelng, learning and
leadership.

Our Warld:
Qur actions can impact our world - starting with our local environment,
our community, our couniry, and even our wider world,

We love to bearn, so we can learn to lead, so we can
Iz with love is a roadmap to a brighter, kinder futurs,
Learning driven by curiosity

Decisions driven by knowledge

Actions driven by love.

Ma3hirahira - Curiosity -

Tino Rangatiratanga -

Loving to Learn: The Spark of Curiosity

Excitement and wonder -

that's what loving to learn feels ke, When we foster a love for learming,
wie're Teeding our innate curtosity, axpanding our horizons, and
undearstanding the vast, wonderful world around us. Every lesson is an
apportunity to ignite this spark, not just learn but fall in love with
learning.

Pakiki - This stone represents the peak of
curiosity and learning. It has many facets,
angles and shades - representing Inguiry,
creativity and imagination.

- Qur search for undarstanding.

- Qur ideas and innovations.

- Our creative exploration.

Learning to Lead: From Knowledge to Action

Once we have knowledge and understanding underpinned by lave and
kindness, we are ready to Lead.

Leadership is about using what you've learned to make decisions, halp
others, and shape your environment for the better. It's about standing
up for what's Aight, even when it's challenging. It's about doing the right
thing even whean no one i3 looking,

Leading with Love: The True North of Leadership

Leading without love is like travelling without a map or a compass - it's
aasy lo lose your way.

Leading with love means making chaices that consider everyone's
well-being, acting with kindness, and approaching challenges with
empathy,

Agency - Play Based Learning Approach
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Aroha
Ako
Arataki

We Love to Learn
so we can Learn to Lead
so we can Llead with Love

Qlovnmmnmmmd



The HOW

Our HOW is Our HOPE:

Help One Person Everyday
Qur How is HOW we go about showing our love for people - through
Help One Person Everyday.

Help Our Planst Everyday
Cur How is also abowt ... HOW we go about showing our lave for our
planat - by Helping Our Planet Everyday.

Help Cur Pacific Everyday
Dur How Is alsao ... HOW we go about showing our lowe for our Pacific
- meaning all our waterways - by Helping Our Pacific Everyday.

Our Whakatauki That Guides Us

Teditui te Marae a Tane-Mahuta

Twitu te Marae a Tangaroa

Toitu te Tangata tl"%""‘l
If the land is weall

and the sea is well,

the peaple will thrive.

Kaitiakitanga - Guardianship -

Matauranga - Learning -

i

Our HOW is Our Pohatu TOmu

Whiinaungatanga - Family Always
= Baing a Farnily
- Garing for our Family
= Learning and Growing Together
- Being a Big Brother / Sisfer - Tuakana Teina

Whakamana - Dur Best Always
- Being Batter than Before
- Being the Best | can Be
- Leading by Example

Whakapono - The Truth Always
- Wa do what we say - wea keap our word,
- Wa shaw Integrity
- We Do the Right Thing Always
- Being Fair and Playing Fair

Manaakitanga - Caring Always
- Garing for gurselves, others, and gur waorld,
- Paying it Forward
- Baing 8 Bucket Filler
- Bhowing Respect for All

Tlrangawaswae
- Owr Standing Placa
- Qi Placa whera wa Balang
= The Place whera we Stand Tall

- Dur Home Always

Pakiki - Always Curious
- Wondering, Asking Great Questions
- Thinking, Testing, Experimenting
- Inquiring, Making Mistakes, First Attempt In Leaming

Pakiki - Appreciative Inquiry
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Ifthe land is well
and the seais well,
the people will thrive.
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The WHAT

Our WHAT - Daily Actions - What We Say, We Do:

Be Kind

Kind thoughts, kind words, kind deeds.
Be inclusive

Care for others, ourselves, our world,

oy It bonwand

Be a Bucket Filler

Fill someone's bucket each day

Be a bucket filler - not a bucket dipper

¥When you fill scmeone eise’s bucket - you fill your own
Protect your bucket

Pay It Forward
Building - Empathy
- Generosity
- Kindness
- Good deads without expecting any return

Zero Heroes Enviro Garden Recyclers Restorative Practice Wellbeing
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Relating to Others

e
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He Tangata
The People

Managing Self

Tuhaha
Agency

Communicating

Whakapono

Tiahoaho
Clarity

Thinking
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Tumanako
Hope

Participating Understanding

Pakiki

Te Whenua Akoranga
The Land Learning
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Our Children
Our Land

Our Future
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One way of representing our school and our journey is through the imagery of a waka,

Crewing the waka are our WHS learners, teachers, families and our community.

Each crew member has a Hoe (paddle) to drive us forward. Each hoe represents the Key Competencies at the heart of the NZ Curriculum -
Participating and Contributing, Managing Self, Understanding and Making Meaning (oracy, literacy and numeracy skills), Relationships (relating to
others), and Thinking.

Six Honu (turtles) guide us on our journey. They are the living representations of each of our Phatu Tlimu (Foundation Stones):
Whanaungatanga (Family), Whakamana (Leadership), Whakapono (Henesty and Integnty), Manaakitanga (Respect and Care),
Turangawaewae (Belonging), and Pakiki {Curiosity).

We have three elements to our Whakatakanga (Mission) - Aroha ki Akoe ki Arataki (Love to Leamn to Lead).

The ocean supporting our waka is Ako (Leam) - Learning is key to our journey.

Al the back of our waka, Aroha (Love), is Te Urungi (the steering paddle), which steers our direction on our journey.

Arataki (Lead) is the Thuwaka (the prow of our waka), pointing the way forward for us on our journey.

Our sail carries our Moemoefi (Vision) - A taton tamariki, () taton whenua, Ka ora te Apdpd (our children, our land, for our future) - and our sail
carries us forward on our journey,

Finally, we have Timanako (Hope) that powers our sail. We all need Hope in our lives, and the more Hope we have, the more successful we are.,
HOPE at Western Heights has its special focus - we break it down into

Help One Person Everyday Help One Person Everyday Help One Person Everyday

For teachers, we add this paradigm shift-inducing acronym

Hopeful Optimism Positive Expectations



Each child to achisve a minimurn of one
year's progress for one year's learning.
Al yoor six students to be ot or obove
expocted level by grodustion.

Kakapo Learning Plan - 2026

1f the land is well
and the sea is well,

the people will thrive.

progress and meet the expected level,
Carry over learning opplied to other
students,




Kereru Learning Plan - 2026

Esch child to oehieve o minimurn of one Target children make occeterated
year's progress for one year's learning. progress and meat the expected level
Al yeor six students to be ot or obove Carry aver learning applied to other

If the land is well
and the sea is well,
the people will thrive.




Kereru Learning Plan - 2026

CULTURAL
AND
BPIRITUAL

Esch child to sehieve & minimurm of ohe : ' % Target children maks accelerated
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Mwﬂnﬂmwhﬂnrm Carry cver learming opptied to other

ifthe land is well
and the sea is well,
the people will thrive.

Darliver

TR S b W cowia e

Dosign
Wihae et be




Each child to ochisve o minimurm of one
year's progress for one year's learning.
A year lx students te be at or obove

If the land is well
and the sea is well,
the people will thrive.
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Target children make occelenated
progress and meat the expected level,
Carry aver lsarning applied to other




Each child to ochieve o minimurn of oneg
ymar's progress for one year's learning.
A year slx students te be at or above
expocted level by groduotion.
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Piwakawaka + Tui Learning Plan - 2026

Target children make occeleroted
progress and meet the expected level,

Carny aver learning opplied to other
students

Ifthe land is well
and the sea is well,
the people will thrive.
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Whanaungatanga - Family

Porotaka Pounamu = Elﬁunﬂq our Visicn,
Mission, Gulture, Values and Practices are
undarstood and adoplad.

Engaging our commaunity in a varely of
mmaaninghl, informative, tvo-way
commamnication events and consultations
Focused on Personal Health and Wellbaing
Talanoa and Kal community consultation
Yeear G tradnied bn swimiming safedy
Tuakana-Teia ‘Buddy Classes’

Keaping Oursalves Sale programma
Weuro-Diverse parent suppon: groun
Induction for all families with ney childnn

Each child to achieve a minimurm of ane
year's progress for one year's learning.

All year six students to be at or obove
expected level by groduation,

Manaakitanga - Caring

Wedlbaing

Pay It Forward and Buckst Filler
expectations and celebration days.
Achieving an appropriate lavel of progress
based on their own IDP - interasts, neads,
challengas, and passions.

To track student achievemsnt, attendance,
learning needs and intérventions using
Seesaw, Hero, At Risk Register and Tanget
Students interventions tracking systam.
Exfra year six transition visits as nesded

Pakiki - Curiosity

Apprecinlive inquiny - always beginning with the positive,

Five Ds Approach: Decide - Discover - Dream - Design - Dalives

Structured Approach to Play-Based Learning - actively observe, recagniss, and
respond to the children's play, extending their leasning based on obsenations.

This evalves into learmers becoming selfl-managing, self-mativating, salf-moderating
leadors of their own learning by the tima they gradasde year 55,

Turangawaewae - Belonging

Ready for Learning Framework assessment - Foundation Cumculum - Assessment
Yaar ane - emphasising the fransifion from Te Whariki to NZC.

AN children io experience Child Responshee Practice - larmingMaaching/caring

Al classes have Enviro Garden ownership and Ngahare Kura experiencos.

Display the history of our whenea and communily - who W an, whard we cema from,

whvore wa ane heading - around our school and hall. ANZ Histories Cumiculum
Community Days: Grandparents - Fun Day - Teddy Bears' Picnic - Point Erin Pools -
Live Streaming Whitnau Tima - Cullural Wesks - Pay It Forward and Kindness Focus -
Daffodd I'.'tay Diwall - Holl - Eid - Chinese New Year - Matariki

Whakamana - Leadership

Child Responsive Praclice - agch child isa
slory thnl Incorporates thilr culluwne,
language and experences.

We provide a culturzlly supported, learnar-
centred context, wherg the strangthe
Students bring are identified, nurtured, and
utilisad 1o promate thelr individual and
collective achievermnant.

Specialist Teaching Modules in Kakapa
Kalarataki roles - including Road Patrol
Prowision of extension programmes . and
opportunities, inciuding EPm8, Arl, Ghegs,
Technoiogy, Music for falented (earmers.
Mathona! Young Leaders Day - for Kalarataki

Target children moke acceleroted
progress and moet the expacted level
Carry over learning applied to other
students.

Whakapono - Integrity

Assessing Neuromaotor Readiness: for
Learning. Foundation Currigulum.

INNP - Reflex training for neuromotor dvp
Restorative Praciics

GChild-contred, language-rich activities
FRAME and Numicon Maihs

Writers' Toolbox

Structered Literacy - The Code, Decodable
Tt - Liz Kanag,

Heggerty Phonamic Awarsnass.
Teachers focus on five Target children in
Reading, Writing and Maths whe are |ust
balow lavel axpectations,




Whanaungatanga - Family
Sustainability of practices and processes,
Including whinau parinerships thal support
akonga to expanence success In who they are.

F 'Em:h child to achieve o minimum of one
year's progress for one year's learning.

| All year six studients to be ot or obove
. expected level by groduation,

Manaakitanga - Caring

To build on the usae of measurable outcomes
and positive framéng of gonls, which ang
sgan as strengths.

| Pakiki - Curiosity

Teacher expertise is realised and ulilised acnass our school (o further develop
Innowvative schoolwide practices.

Lising key, sgreed evaluative guestions to gude our internal evaluation procassas
maving Torwiard while aligning with the Governmaent's priodtios on structursd Iibﬁ'.m:y
and mathematics {achlevament) &nd increasing attendancs.

Turangawaewae - Belonging
Akonga agency, resllisnce and self-datermination ihrough our vision, ‘Love to Leaam to
Load®
Consuling whiiniu and akonga
Asking - How weall ane we, .7
- How affectivaly are we...7
- To whal axtent ara wa...7

Whakamana - Leadership
Reparting 1o bonnd, porents and commiinity
©n progress, as appropeiate - exploring
options for including updates in the
principal's monthly baard repart; and
newslatters; use of a tabila for the key
gquastionsflocis weas with o cobima for
angaing briel comments on progress - this
would be a useful document showing
evidence of progress over time; this will be
useful for Part A of the net report, showing
progress sinca lasl reviow

Systemns to be effective, but simple, clear
and manageabie.

Target children moke acceleroted
progress and moet the expected level
Carry over learning applied to other
students.

' Whakapono - Integrity

Resaarch-based practico focused on lunhar
anhancing the school’s kaupapa and
maoritaring the improvemant pourneay,
Establishing an evalualion planning and
devaloprment leam

Reviewing a rangs of evaluation success
critena relevant 1o each stakeholder group
linked to the school's kaupapa.

Evalunte what ks currently succassiul and
impactiul and be able to show evidence as
to why.



2026-27 Attendance Plan
Actions (2026-2027)

A. Early Intervention Framework

«  Monitor children with patterns of low engagement and absence, and who are without enriching
alternatives.

= Use the Graduated Response Model to identify needs and refer to external agencies as needed.
B. Attendance Tiers with Context
* Develop a contextual attendance matrix:

o Tier 1: Regular attendance (90-100%) - We do not support the use of certificates or similar
recognition, as school attendance at this young age is often beyond the child’'s control.

= Tier 2: Occasional absences (80-89%) for enriching family/educational trips — monitored, not
penalised. Frequent absences due to family or child challenges - actioned with support.



2026-27 Attendance Plan

Actions (2026-2027)

o Tier 3: Moderate absence (70-79%). DP or LSC involvement and monitoring. Meeting with
parents to put an action plan in place.

o Tier 4: Chronic non-attendance from at-risk environments — urgent intervention involving outside
agencies.

C. Family Hui and Cultural Acknowledgement

*« Hold regular attendance-focused whanau hui, particularly for communities who travel abroad, to:
s Create a shared understanding of attendance expectations.
«  Help families plan travel during holiday breaks where possible.

= Support continuity of learning during overseas trips.



D. Transport and Weather Solutions
= Investigate raincoats for those who are not attending regularly due to the weather.

= Offer pick-ups for children who regularly do not attend and work with whanau to find long-term
solutions.

E. Empowering Parents
» Regular information shared in fortnightly newsletters around:

= Building routines and setting boundaries for school attendance.
= Understanding neurodiversity and anxiety management in children.
= Recognising the long-term impact of disconnection from schooling.

Monitoring and Reporting

Daily recording of attendance on our SMS HERQ. Teachers mark roll promptly at 9 am each morning.
Unexplained absences noted by the teacher as 7 and followed up by the office.

Parents of absent children, whose reasons for absence we have not been informed of, are texted.
Automatic notification to the office after 5 days of non-attendance; referred to LSC for follow-up.
Quarterly report to BOT reporting on attendance.

Whanau voice will be gathered through surveys and hui to track barriers, perceptions, and progress.




2026-27 Attendance Plan

8. Core Beliefs Behind Our Approach
* Every child matters. Every day matters.
« Attendance is a right, not a burden—and it is often out of the child’s control.

» No Bonus or reward systems for those with high attendance, as this often penalises those with low
attendance, which is usually beyond the child’s control during the primary school years.

= Parents are our partners, not problems.

* Belonging is built through presence, connection, and shared purpose.

9. Final Note: Attendance as a Measure of Inclusion
At Western Heights School, attendance is not merely a measure of compliance—it is a reflection of how included,
supported, and connected each child and their whanau feel.

Our goal is to ensure no child is left out, left behind, or left unséen.
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- Gy G G ieeryidran) veith SEaf
SupportPecognition tor Team Losders
Leaarring in the wiry, place nd space thal is best suited to sach inciviciasl

:‘"m e, Ve ermpicy Approcaine Ingulry e _
Vil el ALL can be succeasiul [Embed Crild Respormie Practics {CRP). through lees of Whanaungatanga
Mansan Ora [ o TR i
angatn Peopo
::\:Mmﬂ-ﬂml E:T-'r Ianmwa O Welleng Foous - Sfriuns apiciations 1k potoun of 1288 and
Carn Divwnicp our Child Responaive Practics model. Encourage and nurium HOPE. | student wollbaing raoeds.
caiakdk ME' . Cumuend Locatedngss - famchan shifting physioaly, mantally, pmotionaly and | Wellbeing opekes 1o Peonbe snd Land - our goal i a Therang Poophs na
e proladiionatly s ldrming and eachieg BeRclic Pl Iecaliah oF Sacid Thrhving L, Wellhisng cafi Ba 1Hugh! thicigh & "Haart-Mind' focin
thal aro saile, comiodably, cuftarally ‘M, and meceptin 1o the leamer Pestoraive Practices focus continues.
rm“mm Pat Arnnga - Piihatu Tomu - Engags with and Haen from oifer irrgprov rubbish management
~ mm: Qrrratos Frevove Maflc managemens o1 front of schood
e i L Provide dady in-ciass TAA support 0 il clnssos. Sun-hats for alf childnn - stoned, named. wom
Pay B Forwand Bkl Filling

W mro tniong a isadershen rols looally and neticrally n
danvploping and implemening & changed apgmach 1o
leacking, kearming and nssessment in our junior schosl -
particulary in year one and the ransition fom aarky
ehidhood centres 1o gchool

Cur Taeget chikdren are on the cusp of baing &1 ther

o prictind Livved, Tha atradogss we eenfhay for Sean
childnen afceddl be trarsionibln and applicabie. Trialing
strtegies, Fherventons and aprrosches with & smad
froup I8 maragaabls and will B inlomative,

Contines PR1ME Mathe: locus. Formalsing Numicon in yearns 7 and 2
A secure senss of self, focused on personal growsh and goals

Shructursd Anproach 1o Play: Based-Lasaming
Listhe Loaman Love Liercy - decodniss beris.
Hegerty phonica

Wiritars' Toodbow

e K,

Empioy support strategies with these chidoen - irack the impact of siratogees
sl soply them 1o oifer shadents rs appeopriaio

Deakc] inacier knowiedge, shils and confidencs rgarcing PRME Maths ard
IHumscon curmicula

(Contirs Welers' Toolhox acroas all yoar levels

Fathrn @ 8N accepiod Sion in e larnng process

Gl Ressponaive Praciicn - laarmer walitsing

‘v Acrivaron Hastones Curiculum

Heggerty Phonemic owaneress, vocabeuiany knowiedge, Muency and
LT el T

‘Bpecisinl Teaching Module approsch introduced in Kakapo - yanr 58 &
Supeart froem LI LSC and Tassn Leadem

Target chisdren make scosésmbed progross and meet The sxpecied kol
Carrpover lnameng appled b other shudents.

Tor Wi This Lassd

Tur grgaybryas Bonging
Kaitiniiianga Gunrdianship
Mataumanga Uindamtanding
Prkkini

Carity
*| sy rrryse® In my school™  °) am bocsss we .

Deivvnlop krvirg and respeciiul relilionships in our dhviris bt connedod WHE
O THTRIN S

Focus on Child Resporaie Pracice

Sa® Brairdng Bnd SOMETuy-wite foous on Aestorntien Practoes

Teafinn arvd arplomant our own WHS Chic Responaive Praction apgenach -
wach lsanner has o sSory and is a slony
Deritropp WHE. Halks anal embed WHS Wikata in ouf cullre

Tahsha Aguncy
Matautanga Lindemtanding
Pakiui Curicaity

Shuci Vi Cosramendy Vot
Al Aiking Why Retomt Pracice

Live susienably prolactng ouF eCo-SySiem and encourage Bocversivy.
Hgahers Kurs - Dush School - nftiative.

oo Here practicos

(Clidingd rherkor Unghdes - Juhiss Dehosl &5 ipoma 12 and 1]
Hgahers Kura classroom bl

Upgracies and npeossrments. o Sensory Aoom - mom 30

management
Apgencaii Inquiry - Middle and Senice school
Contnsed cvmicgeniont ol Science K23 acroig of levela
EProll Tech problem-soling extendad
Lipgrache intonors for rooms 3, 4, 8, §, 10,12 and 13




Pohatu
Tamu

Key Areas

Strategic Initiatives

Specific Actions

Future Plans

larohi 1n ok - Gacs b iscn conmilason

T Ora -
e » Sinf rep consuitnion
Peopla mu;lmnl mnﬁﬁﬂ';mm i et e FACTS Clecial T .
and Supgery ot Tt Linichirs "“""’n""'!"mw”
lmmhwr:ﬂ-tmdmlh#um;mm.n P Rrhactive Practiaoers - usisng obsenation, daCLason, Cosching, vieo anafyss
Personnel | crped crias Responsss Practics (G mroug lens of et "mw‘““ﬂ;‘,}""m
b %
Whansutanga and Taca Sa. Prewacde deshy in-class T suppor Lo okl clesses
Mzrawa i Fiscun - prisprs mapctalions ke | Onr chasicms, e Gulicman, oo mparidety 1o make thngs nght again
B0 of S B Budent walihesng nesds Minafiiness. kandness and welDeng COMDorants a1 & Barmng [Fugammes
hl appled 5 Peopls snd Land - our goal ia 8 Thitelng | A sla® iraat all chiden as ther own “lesh and Biosd”, Stall PD 56 ufpack ad mpand on B,
Leadership  |fecpie in Theving Lana. Wesiesng can be taugh Swough a | 2em Hem Fractioes
d “Haar i incum Pay-fForiand practices and day
an Fiesinmine Praoties oous continues Flervire ASSEABTENt [MCO0ES BND DTOEsH
G Inpowve rubiesh mandcTen| Ermbadding cur Porotaks Pouramo - ision, Maion, Mﬁmmmﬂw Ticrier 1
OVEMANCE  limprmve o maragement ol trord of school Wt TSN These, WA 18 0o Pt BA8D inflial W impecvamanT
Fiyrr-haty dor 4l cheetnen - atoned, nare, wem Lncatd
Fajeace? Maiaralaki nobes Aotsarna MZ Hasones Cumowium
< "“'..'ﬂwu"m:mmﬁm' i Oréne PO pred ulining In Schood within 3chog! faclitrions Lo develon Writers™ Tooks, Nurmscon, PRIME
Falurs the Irrifrtrend L Flogersng uaing HERD
e e eyl L e Glarity in the Classmom raining for Kakapo and Kerery with Ande Foed
Learning G Fosponan Practos - eamer woierg.
mipierment inew Acksarca Histories Curriculum Actairtss Hatiriad Cumicubam
Hagoirty Phosamic A e, ol PO Dhociddaitis Taa - Lir Riana; Clarty i Classsoom: Witters' Toolben. Risadty tor Laareing Framsssi
and sty Bl SmprBPnsn. Comings devsingng and mfning cur Junior Schood Stnechesd Approach i Play-Based-Laarming
S £l 3 i |Cumcuim snd Assessment - Lasafrarg St apfrnsch m jpear 1,
Teaching a “i:"""'d“" e | integratod moded - mesging from Te Whark o NZC Lavil Ono
'IWoachm‘-ln,“‘m-cmm‘-w il bkl P Empioy support siraieges with These Chdden - imok mpact of strabegies: and apply to other students as
writing sl FaThs wino dne jusl Delow level sxpeciations P& 5 L S S
Fhistrrit Dokt Aerigresteson Practen addemime e plice, e and vabe il sa2h cRials cufom, o
and axpsbriences B0 thesr lsameng and thed persochodd. Each chikd is unkgus, spacial and taenied, with Thee
s implamnenit ouf o WHES Child Rasponaren
Chlld Pr 0 i i ST Pt B8 fiowte) - SN will e ireodl, TR Bfc] BSUGPE S SUEh
- T ST, LU B e e W s Bsiongang thamigh providng opporiunily for sach o Fave
Responsive | povids a cutrmy spportic, leamer-centred cortent, 401 vt ichentitg atory
3 S Ml IS T CUTEN LT S i, TR, & R s bt wrin o visoe of T it
Practice NG A 10 Promole P Inchacusl and Colectie hargs tasarty rarmdaled avia 3 o of how 10 behave
AEEPp— Ve - Honesty-Faspact: Intsgety; Sef Managsment. ST Convol; Doing Cur Best and Beng Cur Besl
Darvon WHE Hakl o afibiad WHE Wistla bn Gur 6l | o Saniing not o ba i1 best in thes o, but the best for the word
| Mo-plaitic ooy, Cabablsh composting practice.
[ rhy M“"'""'_‘::;"' | Peqibe Andl Land Saers
Cpe Mickis e Baclor schedd Crignad Practics focusing on what makes us human, locusing on communty, smpathy, Snd 2 Berice mindel
and Contired trvsiopment. of Science Kis across o levels, | UGS R ETLARS laSSom block el
EPro8 Teeh problsn e o Ul Mot LUpgrde ineriors for junior ciastrooms ind reoms 12 and 13
Cofsingt euliod Elassroom - higahers Hum Ruma
Environment |Uromade of unior schoo! olsssmoms snd rooers 12 snd 13

n
Achcitieeal nuket Diecy Al Tuned houss for Errs Gafden

Foous on e secpsiste sockal

Commuricatcn skis and se.
confidence besn smbarking on
Toemial Bearming

Chevieboere] wilys of RSB
e commuricaliog the
BoqUTon B maslery of Pt
biclin, and an atucatng our
parenis B oMUY O the
WHI, WY, iHow and \Weal

Expanding Appraciati inguay
wrid PALS: norods T wricker
Pameuiun and hrough makse
Wl RO SONDOM.







2026 Learning

Resourcing

Success

2026 Key Other Targets

mau ki te

mau ki te

dK)

mau ki te

mau ki te
F,
A K )

Crther Kery Targets

-

Targets

Year 1 1o 8 Reading - Witing and
Mathematios

For sach chiid 1o schigve a
TEPTRT) G O yRIr'S. progroes for
O i s Rrming

Al shudonts o ba at or above axy
v ondd off yonr s

Tor rnck sluchen ackusnimsen Faing
Seasiny, HERD ard our Al Rigk
Regester

Fo track sinring points for
OChEHETE; ASCHTRN SpaCs
lnaming needs idenlity aporcpriabe
lafirirg SupEe inlorweTlona;
ascoriain the outcomes of nald
Interventions - sach tam

LS ooondinator to dervslop thedr
ok i SUDRoITnG baenars and
Bamzhinm b SUPDON mading
lanirerg

Cihiidenn develop, leam and
progrnss al diferent mbes. Yo take
1 lorg-1omm approach o eaming
! fecuses on sach child reaching
L B TGP el B Pt bl
By e o gradhuation tnem WiesSem

Heights school.

Al Riak Register iracks sludents
witth Vary High, High, Moderate
and Low neods.

Targat Children selocted for
Asading in sach cinssroom, Thess
chiltiron am on tha cusp of
Behisying Al Level sxpactation
Interventions wil be implemended
0 accoksbs their achiswement so
thad thery ara at sxpaciabon Loevssl
by yoar's ond, Successtul strabeghes
will hav Do nppdend o oithar
ehildren in class

HERD s usad 1o track
Progrossicns progross,

LEC and SENCo 1o Snise amund
tracking and supporting lnpmies
nnd {achaes.

PRIME Maths and Mumicon.
PRIME snd Mumicon adoress all
curncubum stangs, Th e
Eritwoieten 1 Sararedts and Numibar

i rruschs e

Tarpat Children sslectsd fis Maths
in sach classroom. Thess children
nre on th cusp ol achiming ot
LiFenl aapactation. Inervanicns wil
b implemanded 5o accelorate their
achiavismant S0 1 iy arm a1
mpesciation Liwed by yoear's end.
Succoastul siratogies will thon bo
applad for othor chiddeen in class
LSC wrvif SENCa 10 Bt srourd
tracking and supporting Hamers
ond 1eachers,

indhvidunl clasarcom budgals provido
opporiunitios and resourcas that
stirmidnto [nngusge, dacusseon,
wnagination genacation

Lir Kare Decodable Tets;
Phonoicgical Awaraneas - including
Hoggorty Programma.

Assnasing Nourmmdated Faadeeas fof
Loarnis

The INPP Screaning Test and School
Interverition Programms io support
junikor Iformcy,

Talk 1o Wrile programena.

Agansung Neuromolor FRaadiness for
L

The INPPF Scresning Tesd and School
iniervertion Programims 16 support
i nrmcy,

Provvide dally in-class TOA support 1o all
cleses ot S4T0,000 par mnnum

Humicon and PR1TME rescunces as the
basks $of OUr NUMErNCY PROgramimes -
with an owerlap at yoar thres kol
Orling Manuals for ol beschors for all
bevnls ropersiiseg & heir ciaas

Maths incifiator Shamn provides
suppsort to all staff

Emch ghied ashisves &

kT Of Ghi \WaEi's
progress for one year's
learning

Children not achiwing or s
riak of Mol pchakving o
sipporod ko maks § yea's
progress - from their
mdnveciual startng posnd,

Crild Rogpordive Practice
supports aach child 1o feel
valsed, worthy and capabie of
achiming wall.

Emibed sur Parolnks Pounamuy Concapl seroes
oll aspects of our school

Cur WHO - the Pecple and the Land

= O Wision ~ Our Children, Our Land,
For Cur Futurs

* We all rent sach child in Our oon as our OWT BON
or daughier.

+ Gl Rosgormieg Procsion Undemns all we
da

= Mgahers Kuran and Eco Garden a1 the hoart of our
schocl

= Living mesponsibly and susianabiy

Cur WHY - Doing Justice 1o the Curriculum
« Specinisl Teaching Modiles in Kikapo

Our HOW - Engagomant

* i fach Term's RRencdance riins 1o higher
Ihel thas Sarrss parcts in 2024

+ Terwards ou targel of 80 per cant of students
mcen (Fun B0 par cent of the bem by 2000

» Cormmiandy & the hoarl of our school

» Emgaging gracipansts beyond Grandparsnts” Cay

= Talanoa and Kaé Community Consufiation

= AN mesmbers of our WHS whilinau oxperienco o

oy of Belanging

Our WHAT -
* Kaitiakitanga - Guardisnship
= hiatauranga - Learning
+ Appenciaiive inguiry
* Fhve Dac
Dcitie - Descorvar - Dniskem - Dagign - Dafivor
+ Siroeiunsd Appranch 1o Play Based Loamrg




Pahatu
Tldmu

2026 Targets

Childran traned in swimming aaloty by year 6

Engags o anmmunty in & vatiety of meannghl, damative,
two-way communcatkon events and consutabions

Ensuring our Ponstahs Poonami Vieon, Maton, Cutuom,
‘Valuns and Practices ar understood and adopted.

Actions

Sanuaity Road - Pubardy Lessons
Sanior school swdmiming insiroction o1 West Wirds with gusbfied

Ligsiadod Mool the Pamnis preserdafon sharnd with all few el
and with all New Enirant tsachens

Resourcing

Success

Al focuses, mestings, inferacions and
consuRatons Degin with WHOD and WHY.
Boar afe confidan] and compalant ks thes
FOVIMTEANCE T

Students and parent comimungy an safs n
rderitaning and practicis

Childnen conficenthy sing our Walsta

Chid Responsive Practios - sach child is & story that
PR P CLu, LNgUaQe B Spariances .
Wo proeiss o culteally supportisd, esamer-pentred conlied,
whart tha strengths students being e idaentified, nurtured, and
sl s PRt thas Febecial B sollictive achssement,
W srsue Belonging thiough providing cpportority for sach o
st

an smaothve idantity story

& shared purpsoes transfomred inlo o vision of the futune

HERD Live Rogarting

Piihatu Timu - Pikiki Tresme - H0ES

Pary It Forsmm and Bucket Filing (o grow msporailiny for own
netiong and choies - sludent voce goal. Boeth Fave thisr owm
decdcalod Iocus day in cur school calerds

Sinft focus on - Te Matabso our New Corrioulum

Ftud ah EProll and othsd SpEriunied &5 Drograneme

Further embedding our ceirirching rmodel - Porolaka Pownir,
Approschas and Processoes « how do wa smplemant thoss, wihat s
cur Fat Sl AT

Fund HERD and Sesamw 2025
In=hawss traening for Child
Responsss Practios « [igral
Techaclogy

Pamiin corddantly docets Lise-rsgrting vin
MERD. This continues to evalke in guakty

Caflicwniad Iof pannls

Tarped childnen on 1he cusp of makorg
wapociod sisndsed make soosembod
progress clus b Rargeted nberwantion and

Structunsd-play-tassd-laaming AEDeDach i furior schoo! with
NIC

| emptasis on S tracestion from Te Whad 1o

‘W’ Tookon Socus Continges. Talk-io-wiitn &0us in year ong
Ervraresais

Laarmang
Miicietla Sctool: Sruchund Liseracy Approach using & vansty of
1a-ou.r-h|rm EFORATMTES

PP Sereaning Test and School intervention Progmmma
W‘nlncue-m v Torgerl oiitren in reading, wiiting ard
Frantis wh o jusl Below el axpectations

\Wiries" Toolnox SmEning mnd SUPDO Vil within school Ineibbatnes
Appriciathn gy - fddis Ghd nkor sihodl Dacodalils Texl &3
ot mpproach fo puréor schoo! reading - Fesources and Eraiming
s b Bhis,

Iy houss teacher only ey iraksing for ol junic piasl

Ernpioy support sirategss with thesa chikinen - tmck impact of
sirategias arid apply 5o other sludonts &5 aHMOEeabs.

of Litnracy and Nomenssy
Support from LP LS and Team
Lisadars

sharod balials ranalalod into a code of i 1o Bahave Locabsed dchisvn standand try year's end, Ona year of
Aoiearoa NZ Histores Curricuiom implemented progress for one yoar of leaming achieed.
Prosision of extersion programmes and opporbursties for Gitied Spacialist Teaching Modules in Kakapa
lasmirars - incheding EPd b Hakopo, Mgahenn Kurn lod nll K T Dt and roiss
Tiomiery linichar 4o and i varity o app [Evalving our v Early Laaiiming eurricuham

with & sosrmiess méege from Te Whaskd 1o
BEC vl 1,
Cantirealion ol Apprecialngg INguiny procols
thvough PALS and Pay it Forward. Changes
n stude, parenind = pnCices
Mot o day devoled i Lisncy (7] & Maths
Terget chiddren malos pocelomied progress
e et e dpected vl Camy pvee
s s (6 Stwr thadenty.

T ASfiind 0 ARRoDriae ik of progress bsed on hee gwn
I - intereeytn, need, challenges, DasScns.
oy trach Sfocisnt Bchirmment, lsaming neads and inlsnaeons

¥ |uning Semsaw, HERD, ouw Al Risk Regiater and thiough

tracking our Target Children.
AN chices pecsd SOBCIGEET &, Oram, M Cisses via CAT
All children lnam in Mgasns Kum and Envir Garden

LG wiorks cicmnty with SENGO and Wacirs 19 denirtall robins and
responsbation

Lives neporting wia HERD app.

P s & minoctomd & progeamme apedrting lof nll classes 5o part
of our expanded CHT progrimma

Ewhving LSG ard SEMCS roles fnd
resaponesbiitios bo cover Hhis. Threy

Mlaragaimant Lindls peovided for L5G
Provic caily in-class T/A suppon 1o
classsa ol $570,000 por arwm

Slusdents make ong year of progress for ane
yoar of sarming - at 8 minkmum

LEG confide in naw ol - SERCo foad
recucad, Laarmen and Bachers supporied
in thair mdes.

Pamnls fus e DOCESS 10 aming

Wgahers Kura - for all childeen v CAT

upgrde, Junicr Biock upgmoe plus mooms 12 and 13

Mlafor Attendance Focus - children atberdirsg s often as possible.
Targeets = B0% ol children afand BOI% of the b
Cor Bigahaen £ B Guddoor -
fgardan - for ol claxses s par of CHAT foous

Full timee Mgaihens Hurn tenciwr - Nicols B,

Display the history of cur wherwa snd commanity - who we are, whess
Wil DT from, whons we o Fesading = amound our school and hsil
Incorponrio Sl culures and horages = S06ng me in my school

bry G Erreirg

\Werk bagns an unior school
\pegrnde - Aarched fom S¥A.

Work on parinenship with Flatchor
Living to provide vanous upgrades
B taom M - nokeding hede
provision.

Akendance goal for 2025 - reees asch Term's
HDENGRNCE Ml 0 highar [han the sama
v in SO0, Townds B Governmen's
target of B0 per canl of shudents mon than B0
Evar corm ol This berms by 2030,
Chiignen harn SGORSS Io e

Every child haes thelr own WHE school surhal

« Meplacerments &b §10 sach




ERO Review Targets

Next Steps

Future Plans

The school expects (o sae the
school's kaupapa positively impacting on:

Akonga agency. msilience and self-detormination through
our vision, 'Love 10 Loam fo Lead”
* Prigritisation and monibaring of literacy end numaorcy
practices that best enablo a mindmum of one yoar of
progeiss fior ono year's leaming in foundational shills,
Teache: axpertise s realised and ulilised across cur schoal
to further develop mnovitive schoobwide practicos.
« Swtninabdity of practices and procossss,
Including whinau partnerships that suppor Gkonga to
ExparienNoE SUccEss n who ey ano.
» Redsdch-bassd praclics tocused on turther snhancing
our ksupapa. and monitoring the improvemaent jourmey,
* Mapsurable oulcomdes and positive framing of goals ane
shan a8 strengihs.

Where o next?

Maowing forward, the school will prioritise:

* [Estabkshing an evaiualion pianning and devalopmaent team
Rentewing a range of evaluation succoss crilona relaant to
each stakeholder group Enked to cur kaupapa

® Sat oul the evaluation parmeneters by detormining key
guestions, types of data gathaering and synithesis
axpectations.

Evaluate what is curmonily siccessful and impactiul and be
abie to show evidence as 1o why,

Net steps clearty focus on strengthening evakmtion
capability {the overarching theme) that can align and plan
for developmant in some spocilic areas of fecus In the
saction about whal the school axpacts to Sea.

Uining kv, agreed evaluslive questions to guide our intemal
wvaliation processes moving forsard while aligning with the
Bavesmnmant's priodities on siructured BMeracy and mathematics
(Behamaament) and increasing attendante.

Use of svaluntive questicns, such as:

* How widl are we.._7

* How etfectively are we... 7

* To what axtent.,.?

Thase can be used to explon progress, impact and evidenco -
hovw do we know T

Is a strictured avaluation cycle used that is collacthaly ‘ownod”

and effectivedy usad 1o understand whai s working well (for
whom) and what needs improvament (for shom)?

Abbrevilione:

SER - Schoo! Evaduation Report; 58 Schoo! Report
SIF = School Improvamant Framewonk

TOF - Toaching CEaanation Frarinrank

ECH - Evauation CacshiTy Bunkding

Planning moving forward, colictive focus, use of evaluation framework’
stoges:

To Considoen;
* Brainstorming shaeis lor Strategic and Annusl Planning
* Adding/isting documanis and processes that hove bean used 1o inform
planning, including the ERD repont and consuliation.

* What pach key ama 'looks like' (possibie scopa and flexbiity) with ingut from
il mambers, inchuding ferows 1o show links; 1=se of pn umbrella statement
about ovaluation with key focus areas undarmaath
Uisa of evaluative questions 1o svaluaie impact and ERQ koy documants to
support mnd guide progress to strengihoen evaluation capabiity (SIF and TOF
framing of indicabors, for axampla)
Convwoersation about the use of baselng dotn, measunes and selection of toals
to show wvidence of progressimpact

= How do wa knaw?

= 50 what? (koy questions)
Uss of comvarsation prompts for staff PLD to build evaluntion capability
[Effsctive School Evalualion”
Usa of thi indicators and suggestions of offectrse practics in ERC's ‘Schoal
Evaluation Indicalon’
Reporing to board, parents and community on progress, oS appeopriabe -
socploring oplicns for inclueding updates in tho principal™s monthhy boand
raport; and newsletiens; usa of a tabls for the key questionafocus arsas with
i colurmn for engoing bried cormimonts on progress ~ this would b a useiul
document showing evidenca of progness over time; this will b usetul for Part
A od the nexl repor, showing progress since Las! reviey
* Syslems o be effective, but simple, clear and manageabe,

Heoxt steps and checkpaints for dota/progress:

= Imemal monitoring and rmporting = continuing, strongthoning for sustainabity

* Sharing/strengithening areas to develop Evaluation Capabiity, such s the
Everyday Mattors (which also grows leadorship knowledge and skilis)

* Emabling planned oppartunities for mflections on some key documents and
modoration by tmetabling onbo term PLOMStal mesting plans







Year 1 1o 6 Reading -
By the end of the year

To achigva a minimam of one yaor's progress for one yeas’s
Instruction.

To track student achievemant using Seesaw, HERO and ow
Al Risk Registar,

To track siorting poimls for achievemant; esceninin specific
learning needs; kientify approgeiate learming support
Intervantions; ascertain the cutcomes of sakd nterventions -
anch farm

Teachers 1o focus on five Target chikdran in reading who am
just bolow krvel axpectations,

Year 1 - 6 Writing -
By the ond of the yoar

To achiove a minémum of one yoar's progress for one
yones Instruction

To track student achievermant using Seesaw, HERO and
our Al Risk Rogister,

To track starting points for achiovemaent; asceriain specific
lparning neads; kiontify appropriate learming suppen
Imterventions; ascortain the oulcomes of said intonventions
= gach ferm

Tanchars to focus on frve Target childesn in weiting who are
just bolow lovel oxpociations,

Year 1 to 6 Mathematics -
By the ond of the yoar

To achipve a minimum of one yaar's progress Tor ong poar’s
instruction

To track studant achiovoment using Seasaw, HERD and ouw
A1 Risk Rogigter,

To track sinsting painis for achiovemant; ascorasn spocific
lsarming noeds; identify appropriale leaming support
intervantions; ascertain the cutcomes of said nterventions -
anch lanm,

Teachers to focus on fee Taget chilldrn in maths who ane
just bolow krved axpoctations,

Achieved

Year 1 to & Reading - Writing - Mathematics

By tha mnd of tha yaar

Employ support strafogies with Tangat childnan; track; thair
impact and apply them to other Sudonts as appropriate,

Support from LP LSC, AN SENCo and Team Leaders

Targat children make acceleratod progness and maet b

expactsd lval, Camy over laarming applisd to other students.

Assessed

Year 110 6 Reading - Writing - Mathematics

Ely the end of the year
To achiava & minimium of ona ¥aOrs progress Tar o yeas inEiruciion.

Sae chirs showing achievemant data for Tanpat chikdnen.

MB:

Wa hiee quite a high numbser of high noods lamens o1 all leasls of our school.
Thosa noeds range from high levels of autism, 1o severs social-emational
depeivation, and ingufficient physical care. 47% of children are ES0L funded,




Analysis of Variance 2025 Targets Western Heights School - 1567:

Strategic Aims:

For our learners and leaders to develop the Key Traits of Self-Confidence, Self-Control, Empathy, Grit and a Service Mindsat.

For our learners to demonstrate critical and creative thinking, high levels of ownership, innovation and engagement in their leaming.
To adapt PR1ME Maths to the requiraments of the NE Maths curmiculum for our whole school.

To adapt Writers' Toolbox o the Structured Literacy NZ writing curriculum. Implement Tatk for Writing in Junior School.

To implement a Play-Based Approach to early learning in our Junior Schoal.

For every learner to achieve a minimurn of one year's prograss for one year's learming.

Annual Targets:

Year 1 to 6 Reading

For each child to achieve a minimum of one year's progress for one year's learning,

To track student achievement using Seesaw, Hero and our At Risk Register.

To track starting points for achievemant, ascertain specific learning needs, identify appropriate learning support interventions, and ascertain the outcomas of said
interventions each term

Year 1 to 6 Writing

For each child to achieve a minimum of one year's progress for one yaar's learning.

To track student achievement using Seesaw, Hero and our At Risk Register.

To track starting points for achievement, ascertain specific learning needs, identify appropriate learning support interventions, and ascertain the outcomes of said
interventions each term

Year 1 to 6 Maths

Faor each child to achieve a minimum of ane year's progress for ona year's learning.

To track student achievement using Seesaw, Hero and our At Risk Register.

To track starting points for achievement, ascertain specific learning needs, identify appropriate learning support interventions, and ascertain the oulcomes of said
interventions each term



MATHS



TARGET STUDENT ACHIEVEMENT MATHS - 2025

* Teachers to focus on five Target childran in reading, writing and maths who are just betow lrvel expeciotions

These children are on the cusp of being ot expected Level

The strategies we employ for these children should be trensferable and applicable.

Trilling strotegies, interventions and opproaches with o smoll group i manageable and will be informotive

* Employ support strotegies with these children - track Impact of strategies and apply to other students as aparopriote
+ Support from TH DP, LP L5C ond Team Leoders

» Target children moke occeleroted progress ond meat the expected level Corry over learning applied to other students

Room: Ethnicity: Jan 2025 OT. Dac 2 £ Attendance: Motesfidditional Interventions

Maths

e 3 Hoom 13 Andnr

=

“asar 3 Aoom 13 Aoy Exceaadad Targol

“tiilnanslsroe

Yoar 3 Foam 14 Moo

“Yardar 2 Faam 14 Al Excaddiad Tangal

-
(=8

23 R dE RN
(=]

=




TARGET STUDENT ACHIEVEMENT MATHS - 2025

Maths Room: Ethnicity: Attendance: MNotesfAdditional Interventions

Ti: 21 Rt Tanrggest
TE: 56
T3: 10
T4:0

Waar 3 Room 16 Imcliary

T1: 58 Mat Target
T2: 24
Ta: 11
T4: 11

Year 3 Room 16 Asian

Ti:7 hMat Target
T2: 4
T3: 18
Ta:5

Yaoar 3 Room 16 Asian

Ti: 12 hiot Target
T2: 2
T3: 3
Tazza

[Year 3 Room 17 Indian

Waar 3 Room 17 [maan Ti: 13 Ml Target
T2: 17
T3: 7

Ta: 16

T1: 16 Excosdad Target
T2: 4
T2:0
T4z

Year 3 Room 18 |MZ European

Yoar 3 Room 18 indian T1: 27 Excoodod Targot
T2: 15
Ta: 12
T4: 26




TARGET STUDENT ACHIEVEMENT MATHS - 2025

Ethnicity: Jan 2025 OTJ Dac 2025 OTJ: Attendance:

Year 3 Target:

Maths Boom: Motes/Additional Interventions

Excooded Target
Year 3 Roam 18 |Excoeded Targat
Year 4 FAoarm 11 [Miet Target
Wear 4 Aaam 12
Waar 4 Aoam 12 16
Waar 4 Hoom 13
iear 4 Room 14 | Mt Target




TARGET STUDENT ACHIEVEMENT MATHS - 2025

Maths Room: Ethnicity: Jan 2025 OTJ Dec 2025 OTJ: Attendance: MNotes/Additional Interventions
Year 3 Target: B2
Year 4 Target: A2




TARGET STUDENT ACHIEVEMENT MATHS - 2025

Maths

Hoom

Ethnicity

Jan 2025 OTJ : 2 OTJ: Attendance
Yeaar 5 Target: B3
Year & Target: A3

Motesfadditional Intervantions

Pacific Peoplas

Yaar 5

Aoom 34

NZ Europoan/

1-1 T support




TARGET STUDENT ACHIEVEMENT MATHS - 2025

Maths Roam: Ethnicity: Jan 2025 OTJ Dec 2025 OTJA: Attandance: Motes/Additional Interventions
Year 5 Target: B3

get: A3




TARGET STUDENT ACHIEVEMENT MATHS - 2025

Attendanca:

Motes/Additional Interventions

1=1 T support

1-1 T suppor

|ESOL

T3: 8
Ta: 7

|ESOL

T2: 5
T3:0
T4: 04

|ESGL

Maths Room: Ethnicily:
Year 5 Foom 34

Yoar & Fioam 34 Char

Year B Room 21 |Maeri

Yaar 6 Fioom 21 Pacific Peoplos
Yoar 6 Aoom 22 |Macri

Yoar 6 Room 22 Ausian

Yaar 6 Rioom 23 MNZ Europaan'
irar 6 Room 24 |Maeri

Ti: 40
T2: 2
Ta: 1
Td: 0

1-1 T support

T1:8
T2:8
T3: 10
Ta:5

1-1 T support




TARGET STUDENT ACHIEVEMENT MATHS - 2025

Hoom: Ethnicity: 202 ) Dec 2025 OTJ: Attendance: Notes/Additional Interventions
Year 5 Target: B3
Year 6 Target: A3
B3

EIU'IN; [=R=R 1. ] mmm: E-‘ﬂﬂ [ RO

Yoear 6 Room 33 Indian Ti: 14 |ESeL
T2:10 1-1 T support
Ta: 12
Ta: 2

Year 6 Room 33 Indian Ti:12 |ESOL




READING




TARGET STUDENT ACHIEVEMENT READING - 2025

Room: Ethnicity: Jan 2025 Dec 2025 OTJ: Attendance:
oTJ

MNotesfAdditional Interventions

Reading

Book Club, 1-1 sessions with T and TA
T2: 16 each day

T1: 10 1-1 sesslons with T and ?Aaac:hday

Ti:10 Suspected ASD. Marinolo Relarral. Mal
T2:17 larget.

Year 3 Foom 12 Ti:6 ESOL & Book Ciub

Year 3 Aoom 12 Ti:6 Family Support Reminders, Book Club.

T2:18 Suspected ASD,

Year 3 Aoom 13 T4 11 Met Target

Year 3 Aoom 13 Ti: 8 Met Target




TARGET STUDENT ACHIEVEMENT READING - 2025

Reading Hoom: Ethnicity: Jan 2025 Dec 2025 OTJ: Attendance:
oTd Year 3 Target: B2
Year 4 Target: A2

Motes/Additional Interventions

Exceedad Target
T2: 10
T3:0
Td: 4

IT1:18 -
T2: 25
T3: -
T4: -

T1: 18 Book Club.
T2:5 Suspected ADHD. Spoach issues.
Ta:8
T4: 6

T1:17 Suspected ADHD - Marinolo Relerral
T2: 6

T3: 14
Ta: 14

T1: 56 Absonces/ESOL
T2: 24
T3: 11
Ta: 11

Ti:12 Mot Targel
Ta: 2
T3:3
T4:22

Ti:8 Met Target
T2: 6
Ta: 2
Ta: 4

Year 3 Room 14 Indian

Year 3 Room 15 Maaori

Year 3 Aoom 15 Maagri

Yoar 3 Room 168 Asinn

Year 3 Roam 17 Indian

Year 3 Room 18 Asian




TARGET STUDENT ACHIEVEMENT READING - 2025

Reading Room: Ethnicity: Jan 2025 Dec 2025 OTJ: Attendance:
oTJ Year 3 Target: B2
Year 4 Target: A2

MNotes/Additional Interventions

[ear 4

[ear 4

Year 4 |Room 15 Maor T2 Mel Targel

Yaar 4 |Ream 18 Asgian

Yoar 4 |Rogm 16 e T1: 42 Mot Targot

TAB
Td: 27




TARGET STUDENT ACHIEVEMENT READING - 2025

He:ading Hoom: Ethnicity: Jan 2025 Dec 2025 OTJ: Attendance: Notes/Additional Interventions
oTJ Year 3 Target: B2

Year 4 Target: A2

T3:30
T4:11
Year 4 Room 17 Maori E2 T1: 22 Absances
Te: AT Book Club
THIAT
Td:14

Year 4 Room 18 Asian A2 T1: 27 Met Target
T2: 15
T3:12
Td4: 26
Year 4 Room 18 Asian A2 T4: 31 Met Target
T2:30

T4: 27
Year 4 Room 19 Asian T A2 T1: 20 Met Target

T4: 13
Year 4 Room 19 Indian | B3 T1: 17 Exceeded Target

T4:8




TARGET STUDENT ACHIEVEMENT READING - 2025

Reading Room: Ethnicity: Jan 2025 OTJd Dec 2025 OT.J: Attendance:
Year 5 Target: B3
Year 6 Target: A3

MNotes/Additional Interventions

ESOL
T2: 32 Reclassified Dec 2024
T3: 6 |Met Target
T4: 10
Year 5 Aoom 25 [T1: 10 Exceeded Target
T2: 8
T3:.0
T4: 0
Year 5 Room 33 Pacific Peoplas T1:18 |Met Target
T2: 2
T3: 12
Ta: &
Year 5 Room 33 NZ European/ T1: 16 1-1 T support
T2: 10
T3: 14
T4: 8
Year 5 Room 34 MNZ Europaan/ T1: 6 1-1 T Reading Daily
T2: 4
T3: 2
Ta4: 0
Vaar B Room 22 Maori T1: 15 ESOL
T2: 16 1-1 reading with T daily
T3: 20
T4: 20
Year & Foom 22 MNZ European’ T8 Excesded 'Tﬂ.rga‘l!
T2: 4
T3: 8
T4: 5




TARGET STUDENT ACHIEVEMENT READING - 2025

Reading Room: Ethnicity: Jan 2025 OTJ 2025 i Attendance: Notes/Additional Interventions
Year 5 Target: B3
Year 6 Target: A3

A3 v Maet Target
B 1B 1-1 reading with T daily
i
+ 2
[Year & Foom 24 18 Met 'I-'hmat
'8
1 10
i |
Year & Room 25 '8 ESOL
14
12
14
[Vear & Room 25 7 Met Targel
;8
19
- |
Year & Foom 33 Facific Paoples 6 ESOL
HE: |
)
]
Year 6 Room 34 Pacific Peaoplas 112 Met Target
10
10
12
Year & Room 34 Maori 112 Met Targel
T2: 6
T3:. 8




TARGET STUDENT ACHIEVEMENT MATHS - 2025

Ethnicity: Jan 2025 OTJ Dec 2025 OTJd: Attendance:
Year & Target: B3
Year 6 Target: A3

MNotes/Additional Interventions

|MZ European/

Year 5 Room 21 MNZ European/ |T1:18 Excoeded Target

oar 5 Room 22 Asian Mael Target

Year 5 Room 22 |Maari |T1:19 Mat Target
7

Year 5 Room 23 Asian

Year 5 Room 23 Asian |T1:12 Met Target




WRITING



TARGET STUDENT ACHIEVEMENT WRITING - 2025

Room: Ethnicity: Jan 2025 OTdJ Dec 2025 0TJ: Attendance:
Year 3 Target: B2
Year 4 Target: A2

Writing MNotes/Additional Interventions

Pacific Peoples




TARGET STUDENT ACHIEVEMENT WRITING - 2025

MNotes/Additional Interventions

Room: Ethnicity: Jan 2025 OTJ Dec 2025 OTJ: Aftendance:
Year 3 Target: B2
Year 4 Target: A2

Writing

Pacific Peoples

|Mei Target

T4:0

T1: 20 |Exceeded Target
T2: 20

Yaar 3 Rooam 15 Pacific Peoples

Td:

T1: 56 Absonces/ESOL
T2: 24

Yoar 3 Raom 16 Asian

Td: 11




TARGET STUDENT ACHIEVEMENT WRITING - 2025

Room: Ethnicity: Jan 2025 OTJ Dec 2025 OT.J: Attendance:
Year 3 Target: B2

Motes/Additional Interventions

Writing

Excesaded Target

[Year 3 Room 17 Indian T1:56 Exceeded ‘T'ﬂrgal

“Year 3 Room 17 [Magori

Year 3 Foom 18 |Magri T1:12 Exceaded Targat

Voar 3 Roam 18 |NZ Europeant T1: 8 Excooded Targat

Yaar 3 Rooam 19 Asian




TARGET STUDENT ACHIEVEMENT WRITING - 2025

Hoom: Ethnicity: Jan 2025 OTJ Dec 2025 OTJ: Atlendance:
Year 3 Target: B2
Year 4 Target: A2

Writing Notes/Additional Interventions

Exceeded Target
T2: 22
T3:8

Ta: 27

Ti:13
T2:17
Ta. 7
T4:15

T1: 20 |Met Target
T2: 15

Ta: 4
T4:13

Year 4 Aoom 18 NZ Eurcpean/

Year 4 Room 19 Asian




TARGET STUDENT ACHIEVEMENT WRITING - 2025

Hoom: Ethnicity: Jan 2025 OTJ Dec 2025 OTJ: Attendance:
Year & Target: B3
Year 6 Targ

Writing Notes/Additional Interventions

Snmal RORB MoND| NGNS

Year 5 Room 34 Asian

[#]

et Target

[Vear 5 Room 34 Aslan

2

Year B Room 22 Asian kel Target

col wamal anmna

3
®ba

T4: 8




TARGET STUDENT ACHIEVEMENT WRITING - 2025

Dec 2025 OTJ:
Year 5 Target; B3
Year 6 Target: A3

Writing

Roam:

Ethnicity:

Jan 2025 OTJ Attendance:

MNotes/Additional Interventions

1-1 T suppor

Mot Targol

Mot Target

1-1 T support

et Targel

Mat Target

MNZ Europaan/
Year B Room 24 MZ European
Yoar G Room 24 NE European’
[Year 6 Room 25 NZ Europaant
[Vear & Aoom 25 Maori
Year 6 Room 25 Indian
Yoar 8 Room 26 Pacilic Peoples

Met Target




TARGET STUDENT ACHIEVEMENT WRITING - 2025

Writing

Room:

Ethnicity:

Pacific Peoples

[ear &

Room 34

Jan 2025 OTJd Dec 2025 OTJ: Attendance:

Year 5 Target: B3
Year 6 Target: A3

Motes/Additional Interventions

Mat ‘I-'argal




ANALYSIS



TARGET STUDENT ACHIEVEMENT - 2023 -~ ANALYSIS

Progress Schoaol Average
Target Lavel
Reading | | % % | % %
Achieved 98 85 %0 81
. 'Not Met ' 2 15 10
Writing | [ % % | %
Achieved 96 85 o o
I ‘Not Met 4 5 g
|Maths ] [ % % | %
Achieved B3 a4 1] B6
Mot Met 17 16 a
Achieved \Average | a2 | ) | a1 | a0

* Teachers to focus on five Target children in reading, writing ond moths who ore just below level expectations.

= These children are on the cusp of being ot the expected Level

- The strategies we employ for these children should be transferable and applicable.

« Triglling strotegies, interventions and opproaches with o smoll group is monageable

= and will be informative.

- Employ support strategies with these children; trock their impact and apply them to other students as appropriate.
« Support from LP LSC ond Teom Leoders.

- Target children make accelerated progress and meet the expected level

- Carry over learning applied to other students,



Collaborative Data Tracking and Learner Support

Executive Summary

This report outlines the collaborative systems used by Team Leaders and teaching staff to monitor student progress, identify learning gaps, and implement
targeted interventions. Our approach is data-driven, ensuring resources and personnel are deployed to have the greatest impact en student achlavement.

1. The Data Cycle: Tracking and Analysis
Al the baginning and and of avary tarm, our teaching laams engage in a rigorous Data Moderation and Tracking Review. This process is the comarstone of
our accountability and instructional planning.

Continuous Updates:
Cwr tracking documents are Tliving” files. By updating these at the start and end of each term, we capture a real-time trajectory for every leamer.

Collaborative Review:
Wi don't lock at data in isolation, Team Leaders meet to discuss whal is working and—more importantly—what isn't, If an intervention isn't yielding the
expected growth, we pival our strategy immediately rather than wailing for the end of the vear.

Informing Practice:
This data doesn't just sit in a spreadshesl; it dictates our daily teaching. It allows us to differentiate our classroom instruction to meet the spacific needs of
leamers who require extra support.

2. Stralegic Planning and Priority ldentification
Owr work begins well before the students arrive for Term 1. In January, the leadership team meeis lo conduct a comprehensive "Whole-School Learmner Audit.

Cross-Team Mapping:
We review every child across all teams 1o ensure no sludent "slips through the cracks” duning transitions between year levels.

Tiered Support:
Wi compile support groups based on this data and engage in robust professional dialogue to determine the priority of need. This ensures thal students al tha
highest level of complexity, or those who have plaleaved, receive immediate inlervention.



Collaborative Data Tracking and Learner Support

3. Specialised Resources and Targeted Interventions
Each team ulilises a suile of collaborative resources designed specifically for children with identified needs. These resources are used exclusively by our
support staff and teaching teams to provide high-intensity, small-group instruction.

School Secior Focus firsas. ey Programmaes & Resournes
dumior Schosl Fousdiation Siils Lisracy & Numarscy | Fooussd
prenlofcn! mARIRNess and numbar
aenep
Ptrgnieal PRP Percaptual Motor Pragramme):
Curvpiopement Ephancing foor sidls and coordination o
PR Coghilig deraligereend.

Middie/Sanior Bridge & Extionsion | Tirpeted "Booater” groups for luancy and
comphia phadlam-solang waing the FRIME
Biook Chib )

4. Collaborative Staffing Model

A key sirength of our current medel is the synergy between classroom teachers and support staff.

Support staff are trained in the specific resources mentioned above, ensuring consistency between the classroom and withdrawal spaces.
Regular feedback loops ensure that the skills leamed in intervention sessions are being fransferred back into independent classroom work,

Conclusion
Our systems ansure that we are not just collecting data, but using it to change oulcomes. By remaining collaborative and flexible, we ensure our teaching
practice evolves alongside our students’ neads.



Learning Support Comment

Over time, the incidence of young people needing learning suppart has increased considerably. Principals estimate that one in five students across
all types of schools requires some level of leaming support. New Zealand has adopted a policy of inclusion, which is widely regarded as the best
way o provide public education to all. The policy, however, has never been adequately resourced to succeed. High needs students require high-
level resources. This includes educational psychologists, speech and language experts, counsellors in all schools, specialist services available to
all schools, trauma-irained teachers, in-class support, and a generous supply of teacher aides. Principals should not be spending hours of their
lime applying for leaming support assistance. This should be frealy available as needed.

The learning support systam is ane of the most neglected and under-resourced in education.



We Focus on the Five Key Competencies and our Six Pohatu Tumu Foundation Values Stones.

Five Key Competencies Aligned to our Five Pohatu Tumu

Thinking Manaakitanga
Ralating to Others Whanaungatanga

* Understanding Whakapono

Managing Self Whakamana
Participating Turangawaewae and Pakiki

How We Apply and Develop the Key Competencies

Growth Mindset

The Learning Pit

GRIT in the Pit

Pay It Forward

Bucket Filling

Love to Learn to Lead

Fail Forward - FAIL = First Attempt in Learning

The Future
Global competence for our learners when they leave WHS

- - - - - - - -

Our collective contribution to local sustainability

Academic achievement is evidenced by appropriate assessmant, also by the application of knowledge and skills in real-life situations
Entrepreneurial skill and achievement are evidenced by real-world learning and outcomes

Effective engagement in community programs, campaigns and civic involverment

Experience of a learning relationship with individuals from an older generation

Contributions to the school as a thriving micro-community with positive, caring relationships as the norm

Good mental health is indicated by interactions and surveys

Strong learner agency - evidenced by learners’ initiation and leadership of aspects of learning

Physical fitness habits and the evidence-based application of knowledge and understanding to personal health.



The Implications - Our Goals Will Focus On

Learning to live sustainably

Protecting the earth's ecosystem - reverence for Papatuanuku - demonstrating Empathy
Demonstrating Culturally Responsive Practice

Demonstrating Flexibility in thinking and responding

Emphasising Social-Emaotional Learning

Demonstrating the ability to learn, re-learn, un-learn and to LOVE learning

Fostering Equity of Voice

Fostering Equity of Opportunity

Regular connections with older generations

Providing Structured Play Based Learning opportunities and sufficient resourcing for PD and equipment
Teaching relationship skills

Teaching mindfulness

- - - - - - L] - - - - -

Specifically:
We focus on improving our Child Responsive Practice:
The 2018 Ministry document, "Tapasa Cultural Competencies Framework for Teachers of Pacific Learners,” has wonderful guidance.

Tapasa identifies the following characteristics of a 'good teacher":

* Understands that my identity, language and culture is important to me

* Pronounces my name and words in my language properly

* Recognises that English might not be my and/or my parents' first language and communicates with us in a way that we can
understand

* Respects my parents' limited English language skills if we don't speak it fluently

= Makes an effort to learn and use simple words like saying 'hello’ and ‘thank you' in my language

= Knows that | want my parents to be part of my learning journey and that my parents value being part of that journey

= Communicates well and isn't afraid to ask me and my parents questions

* Does research to know more about me, my family and my culture and island nation(s) that we come from



+ Incorporates stories, legends, myths, events, activities and symbols that | understand and are relevant to me when they are teaching
+ Understands the values that are important to me, such as faith, spirituality {church) and family

+ Is a strong, kind, honest, passionate, open-minded, understanding, flexible and compassionate leader who cares about me

* Knows that | want to learn, but in a way and at a suitable pace.

Two areas of particular concern, and therefore of particular relevance in any reflection on the importance of Culturally Responsive
Leadership, are Maori and Pasifika student achievement,

Leadership success for Maori can be viewed as drawing on traditional principles while managing the interconnected world.
We also extended our findings by surveying employees about their beliefs in these values and their perceived importance. We found
that these values also relate to employee well-being and their thoughts on ethical leadership.

Pasifika is another area of particular concern regarding equality of achieverment and outcomes for students in New Zealand.
“Tapasa® (2018) reminds leaders that culture is mare than just ethnicity and race, which means the notion of culture is not just the
domain of others or minority groups, as they themselves also have "culture'. Culturally Responsive Leaders further... “recognise that
good outcomes depend on good teaching practice and that to address educational inequality, a change in thinking and practice is
required; recognise the importance of *'cultural bloatedness in education settings, and for leamer well-being and achievement.®
Robust, culturally responsive practice addresses the place, purpose, and value of each child's culture in relation to their learning and
personhood.

“Tapasa® (2018) advises us that, "teachers are responsible for groups of learners with histories, perspectives, values and cultures that
may differ from their own. These differences can even vary between each learner, in significant ways.” In other words, Culturally
Responsive Practice is not enough. Thera can be so many differences in culture that Child Responsive Practice within culturally
responsive practice is required of us to be effective facilitators of learning for all learners,

Child-responsive practice requires us to understand that each child is a story - that incorporates their culture, language, and name, but
is also 5o much more than that, CRP is understood to be a “culturally supported, learnar-centred context, whereby the strengths
students bring to school are identified, nurtured, and utilised to promote student achievement" Richards, Brown, & Forde, 2006.



We Focus on a Play-Based Approach to Learning in our Junior Schoaol:

We have conducted extensive research into the value and importance of this approach - particularly in our junior school.

We invited Nathan Mikaere Wallis to speak to our parent community about social-emotional learning and brain develepment in children
and teenagers, including play-based learning. His presentation was completely sold out - huge interest from our community and very
evident support amengst the community and staff for his findings and advice.

Over several years, we have observed a consistent pattern with our new entrant boys - many are totally unready for formal school.
Many are unsocialised, inattentive in learning situations, and lack oral language skills. They are not ready, but they are expected to be.

RAesearch showed us the following:

A 2006 study showed increased reading problems from starting too early. Evidence, for example, that eye formation, in boys in
particular, is not yet fully developed and that the risk of dyslexia is increased.

That study showed that reading for pleasure ocutweighed every social advantage, including a parent's income, in predicting a child's
future success. It alzo showed that children in this country scored low on this indicator. It indicates we should concentrate less on
whether a child can read and more on whether or not they like it.

A report by NBC News discoverad that "child development experts from coast to coast were of the collective opinion that while young
children can be made to recognise or memorise words, the brains of most infants and toddlers are just not developed enough actually
to learn to read at the level the way the enticing television ads claim they can.®

Opponents agree that forced reading:

+ Seems more like memaorisation in babies and toddiers

+ Causes children to get easily discouraged

= Seems more like a chore instead of a fun, leisure activity
* Doesn't guarantee an edge in the classroom

The age at which a child starts reading doesn't necessarily predict how they will do later on. Studies have found that there's no long-
lasting advantage for students who learn to read early. In other words, children who learn to read later than others usually catch up so
guickly that within a few years, there's no discernible difference in ability between them and early readers.






